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Vocabulary Intent
COMMUNICATION & LANGUAGE STATUTORY EDUCATIONAL
PROGRAMME: 

The development of children’s spoken language underpins all seven areas of
learning and development. Children’s back-and-forth interactions from an
early age form the foundations for language and cognitive development. The
number and quality of the conversations they have with adults and peers
throughout the day in a language-rich environment is crucial. By
commenting on what children are interested in or doing, and echoing back
what they say with new vocabulary added, practitioners will build children's
language effectively. Reading frequently to children, and engaging them
actively in stories, non-fiction, rhymes and poems, and then providing them
with extensive opportunities to use and embed new words in a range of
contexts, will give children the opportunity to thrive. Through
conversation, story�telling and role play, where children share their ideas
with support and modelling from their teacher, and sensitive questioning
that invites them to elaborate, children become comfortable using a rich
range of vocabulary and language structures.

EYFS Statutory Framework
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At Roots Federation we introduce new words to children that are useful and meaningful.

Early language skills are among the strongest predictors of a child’s future success both in
school and in life. Language allows children to think clearly, express their emotions,
build friendships, and solve problems.

During the first few years, children’s language development progresses at a remarkable
pace. When a child does not acquire essential speech, language, and communication skills
during this critical period, they are at risk of experiencing long‑term disadvantages.

For this reason, it is a priority in our classrooms. 

The Why!
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The Research

Beck I. L., McKeown, M. G., & Kucan, L. (2002). Bringing Words to Life:
Robust Vocabulary Instruction. New York, NY: Guilford Press
Book/Childcraft International provides evidence‑based guidance in their
book Bringing Words to Life, where they outline a three‑tier model for
vocabulary instruction. 

The first tier consists of the most basic words: warm, dog, tired,
run, talk, party, swim, look, and so on. These are the words that
typically appear in oral conversations, and so children are exposed
to them at high frequency from a very early age. This high
exposure means that children become familiar with this set of
words pretty readily, and so these Tier One words rarely require
instructional attention to their meanings in school.

The second tier words are of high utility for literate language
users and are found across a variety of domains. These words are
characteristic of written text and are found only infrequently in
conversation, which means that children are less likely to learn
these words independently, compared with Tier One words.
Because of the large role Tier Two words play in a language user’s
repertoire, rich knowledge of words in the second tier can have a
powerful impact on verbal functioning. Thus, planned vocabulary
development is directed toward Tier Two words. 

The third tier of words has a frequency of use that is quite low
and often limited to specific topics and domains. Some examples
of Tier Three words might be filibuster, pantheon, and epidermis.
In general, a rich understanding of these words would not be of
high utility for most learners. These words are probably best
learned when a specific need arises.

selecting words for robust instruction
 the three‑tiers framework



Vocabulary Implementation

The richest source of new vocabulary for young children is high‑quality
books that are read aloud to them.

A strong vocabulary approach begins with carefully selecting a set of words
that will be introduced and revisited over several days.

While research indicates that children can successfully learn up to ten new
words within a week, this is not presented as a fixed expectation. Instead,
the number of words taught should be determined by the teacher, taking
into account available time and what else is happening in the classroom.

It is not the case that one either knows or does not know a word. In fact,
word knowledge is a rather complex concept. Word knowledge can be
described as falling along a continuum
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No knowledge

General sense of the word, e.g. mendacious
has a negative connotation

Narrow, context-bound knowledge

Has knowledge of a word but not able to
recall it readily enough to use in appropriate
situation

Rich, decontextualized knowledge of a word’s meaning, its
relationship to other words, and its extension to
metaphorical uses



The word is identified as part of a story context. This provides a situation that is
already familiar to children and a rich example of the word’s use.
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Process for vocabulary instruction in the
EYFS 

The meaning of the word is explained in a child-friendly way e.g. reluctant means you
are not sure you want to do something.

The children are asked to repeat the word because pronouncing a word helps build a
memory for the sound and meaning of the word (Say the word with me).

Examples given in contexts other than the one used in the story are provided (You
might be reluctant to eat a food that you never had before, or you might be reluctant
to ride a rollercoaster because it looks scary).

Children interact with examples or provide their own examples (Tell me about
something you would be reluctant to do. Try to use reluctant when you tell me about
it. You could start by saying something like “I would be reluctant to...”).

Children say the word again to reinforce its phonological representation and meaning
(What’s the word that means you don’t want to do it?).



Planned Vocab Development
Core Texts

Focus Texts Tier Two Vocabulary

The selection of Tier Two vocabulary is intentionally planned using texts that align with
our phased curriculum approach. These texts are chosen for the richness of their language,
their links to religious festivals, and the opportunities they provide for children to
encounter and understand protected characteristics.

Each school has their own plan for their core texts, adapted by room, which can be found on
their website. An example is provided below.
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Autumn Term - These books are typically delivered but may be subject to change based on
the cohort developmental ability and language acquisition. 

trunk
hunting
branch
brave

swooped

crow
park

telescope
left
right

hug
sad

happy
angry

tusk
sneak

knobbly
roasted

poisonous



Closing the Word Gap 
‘Studies have shown that by the age of two, the disparity in children’s vocabulary
development is already clearly evident. For those who start school with poorer
language skills than their peers, their vocabulary deficiency will have a significant
impact on their academic progress… and could ultimately affect their future life
chance’

Tier Two vocabulary is planned to be introduced through meaningful, hands‑on
experiences that encourage children to use new words in purposeful and engaging
ways. The plan below outlines when these structured Tier Two words will be
delivered.
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Christmas
Diwali
winter

polar animals
square

triangle
circle 
next to
summer

similarities 
difference 
regulation

decay 
grandparent

aunty
uncle
sister 

brother

Autumn
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journey
life-cycle
learn

explore
uniform
adventure

independent
proud
nervous

float
sink

change
curved
straight
oval

challenge
safe

season

Summer

Easter
Lunar
farm
lamb
chick
hatch

rectangle
triangle

cousin
patient
bloom
bud
frost

hibernate
choose
collect
compare

Spring
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Energising the verbal environment
In addition, and complementary to robust vocabulary instruction, at Roots
Federation we create an “energised verbal environment”, a classroom where words
are in play almost all of the time - noticed, investigated and savoured - and where
every opportunity is taken to add words to children's surroundings. ( et al, 2013)

The adults are the most important element in this environment – alert to
opportunities to use sophisticated, interesting and precise language. 
Adults are sensitive to words and show their own curiosity about words. 
Adults take spontaneous opportunities to introduce new words as they
naturally arise, using their professional judgment as to what best to do with
words as they enter the verbal environment. Once words have been
introduced and discussed, they can be ‘kept around’ in the classroom, for
example on a word wall or display board, with adult’s alert for ways to
“sprinkle them in”. 
All Tier 1 vocabulary is displayed in the most appropriate areas within the
classrooms. 



Creating a language‑rich day is essential for
supporting strong communication and vocabulary
development. When children are consistently
surrounded by meaningful language, they build
deeper understanding, strengthen their ability to
express ideas, and develop confidence in using new
words. Prioritising these daily opportunities lays the
foundation for lifelong learning, critical thinking,
and successful literacy skills.

Daily Opportunities for
a language rich day
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Daily songs and
rhymes

Daily whole class
reading 

Rich and varied,
meaningful

activities and
experiences

Informal 1:1
conversations -

both planned and
unplanned

Listen as well as
talk opportunities

Serve and return
interactions



Let’s provide educational excellence for early years together 

Contact us 

Email: head@rootsfederation.herts.sch.uk
Address: Church Cres, St Albans AL3 5JB
Call: 07512308908

www.rootsfederation.herts.sch.uk

@rootsfederation 

@rootsfederation 


	EDUCATIONAL EXCELLENCE
	Vocabulary Development
	Vocabulary Intent
	COMMUNICATION & LANGUAGE STATUTORY EDUCATIONAL PROGRAMME:
	The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, story�telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.
	EYFS Statutory Framework


	The Why!
	At Roots Federation we introduce new words to children that are useful and meaningful.
	Early language skills are among the strongest predictors of a child’s future success both in school and in life. Language allows children to think clearly, express their emotions, build friendships, and solve problems.
	During the first few years, children’s language development progresses at a remarkable pace. When a child does not acquire essential speech, language, and communication skills during this critical period, they are at risk of experiencing long‑term disadvantages.
	For this reason, it is a priority in our classrooms.

	The Research
	Beck I. L., McKeown, M. G., & Kucan, L. (2002). Bringing Words to Life: Robust Vocabulary Instruction. New York, NY: Guilford Press Book/Childcraft International provides evidence‑based guidance in their book Bringing Words to Life, where they outline a three‑tier model for vocabulary instruction.
	The first tier consists of the most basic words: warm, dog, tired, run, talk, party, swim, look, and so on. These are the words that typically appear in oral conversations, and so children are exposed to them at high frequency from a very early age. This high exposure means that children become familiar with this set of words pretty readily, and so these Tier One words rarely require instructional attention to their meanings in school.
	The second tier words are of high utility for literate language users and are found across a variety of domains. These words are characteristic of written text and are found only infrequently in conversation, which means that children are less likely to learn these words independently, compared with Tier One words. Because of the large role Tier Two words play in a language user’s repertoire, rich knowledge of words in the second tier can have a powerful impact on verbal functioning. Thus, planned vocabulary development is directed toward Tier Two words.
	The third tier of words has a frequency of use that is quite low and often limited to specific topics and domains. Some examples of Tier Three words might be filibuster, pantheon, and epidermis. In general, a rich understanding of these words would not be of high utility for most learners. These words are probably best learned when a specific need arises.

	selecting words for robust instruction
	the three‑tiers framework

	Vocabulary Implementation
	The richest source of new vocabulary for young children is high‑quality books that are read aloud to them.
	A strong vocabulary approach begins with carefully selecting a set of words that will be introduced and revisited over several days.
	While research indicates that children can successfully learn up to ten new words within a week, this is not presented as a fixed expectation. Instead, the number of words taught should be determined by the teacher, taking into account available time and what else is happening in the classroom.
	It is not the case that one either knows or does not know a word. In fact, word knowledge is a rather complex concept. Word knowledge can be described as falling along a continuum
	No knowledge
	General sense of the word, e.g. mendacious has a negative connotation
	Narrow, context-bound knowledge
	Has knowledge of a word but not able to recall it readily enough to use in appropriate situation
	Rich, decontextualized knowledge of a word’s meaning, its relationship to other words, and its extension to metaphorical uses


	Process for vocabulary instruction in the EYFS
	The word is identified as part of a story context. This provides a situation that is already familiar to children and a rich example of the word’s use.
	The meaning of the word is explained in a child-friendly way e.g. reluctant means you are not sure you want to do something.
	The children are asked to repeat the word because pronouncing a word helps build a memory for the sound and meaning of the word (Say the word with me).
	Examples given in contexts other than the one used in the story are provided (You might be reluctant to eat a food that you never had before, or you might be reluctant to ride a rollercoaster because it looks scary).
	Children interact with examples or provide their own examples (Tell me about something you would be reluctant to do. Try to use reluctant when you tell me about it. You could start by saying something like “I would be reluctant to...”).
	Children say the word again to reinforce its phonological representation and meaning (What’s the word that means you don’t want to do it?).

	Planned Vocab Development
	Core Texts
	The selection of Tier Two vocabulary is intentionally planned using texts that align with our phased curriculum approach. These texts are chosen for the richness of their language, their links to religious festivals, and the opportunities they provide for children to encounter and understand protected characteristics.
	Each school has their own plan for their core texts, adapted by room, which can be found on their website. An example is provided below.
	Autumn Term - These books are typically delivered but may be subject to change based on the cohort developmental ability and language acquisition.
	Focus Texts
	Tier Two Vocabulary
	hug
	happy
	angry
	crow
	left
	right
	trunk
	tusk
	WWW.ROOTSFEDERATION.HERTS.SCH.UK



	Closing the Word Gap
	‘Studies have shown that by the age of two, the disparity in children’s vocabulary development is already clearly evident. For those who start school with poorer language skills than their peers, their vocabulary deficiency will have a significant impact on their academic progress… and could ultimately affect their future life chance’
	Tier Two vocabulary is planned to be introduced through meaningful, hands‑on experiences that encourage children to use new words in purposeful and engaging ways. The plan below outlines when these structured Tier Two words will be delivered.
	Autumn
	Christmas
	Diwali
	winter
	polar animals
	square
	triangle
	circle
	next to
	summer
	similarities
	difference
	regulation
	decay
	grandparent
	aunty
	uncle

	sister
	brother

	Spring
	Easter
	Lunar
	farm
	lamb
	chick
	hatch
	rectangle
	triangle
	cousin
	patient
	bloom
	bud
	frost
	hibernate
	choose
	collect
	compare
	Summer
	journey
	life-cycle
	learn
	explore
	uniform
	adventure
	independent
	proud
	nervous
	float
	sink
	change
	curved
	straight
	oval
	challenge
	safe
	season
	Energising the verbal environment
	In addition, and complementary to robust vocabulary instruction, at Roots Federation we create an “energised verbal environment”, a classroom where words are in play almost all of the time - noticed, investigated and savoured - and where every opportunity is taken to add words to children's surroundings. ( et al, 2013)
	The adults are the most important element in this environment – alert to opportunities to use sophisticated, interesting and precise language.
	Adults are sensitive to words and show their own curiosity about words.
	Adults take spontaneous opportunities to introduce new words as they naturally arise, using their professional judgment as to what best to do with words as they enter the verbal environment. Once words have been introduced and discussed, they can be ‘kept around’ in the classroom, for example on a word wall or display board, with adult’s alert for ways to “sprinkle them in”.
	All Tier 1 vocabulary is displayed in the most appropriate areas within the classrooms.


	Daily Opportunities for a language rich day
	Creating a language‑rich day is essential for supporting strong communication and vocabulary development. When children are consistently surrounded by meaningful language, they build deeper understanding, strengthen their ability to express ideas, and develop confidence in using new words. Prioritising these daily opportunities lays the foundation for lifelong learning, critical thinking, and successful literacy skills.
	Rich and varied, meaningful activities and experiences
	Daily songs and rhymes
	Daily whole class reading
	Informal 1:1 conversations - both planned and unplanned
	Listen as well as talk opportunities
	Serve and return interactions

	Contact us

